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0.1 Project No.
394

VER1FtED "By -pizosa1-
CONTaIT ANALYSIS SCHEDULE

FM, BILINGUAL EDUCATION

R.P. Ludanyi -titShort. 2/72
:,search Assistant Date

Project Plan for Implementing a Bilingual Education grogram
0.211ane rojec Kolehon Mandikike

.P.O. Box DE
0.3Address of Project

Agana Guam 96910
0.4

.05 STATE

1-Alasa
2-Arizona
3- California

4- Colorado

5-Connecticut
6-Florida

7-Guam
8-Idaho
9.411inois
10-Indiana

11-Louisiana
12-Maine
13-Massachusetts
14-Michigan
15-Montana
16-New Hampshire
17-New Jersey
18-New Metric°

19-New YorIc

20-Ohio

1.0 MJECT HIST0a, FUNDING AND SCOPE
1.1 Year Project began under Title VII:

- 1969

1976"

see
Project
No.

1

21-011ahona
22-Oregon
23-Pennsylvania
24-_.Mode Island

25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin

Other (specify)

Guam

2..0 FUNDING (l%1.1: all that apply)
2.1 1-Any P_IO2 funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prqgram Involved:-r u
1-early childhood pre 4 )
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal
3-foundation 6-other (specify)._

2.5 'NCURRENT fuhding of program(s), if cooperating
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
1-early childhood (pre K

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
4-teachers

30
0.5

07
1.1

2.1 0

2.2 NA

2.3 _AA_

2.4

2.5 1

2.6 NA



Jox Dr,
0.3Address of Project

.05

0.4

STATL

1-Alaska
2-Arizona
3-California

4-Colorado
5- .Connecticut

6-Florida
7-Gua
8-Idaho
.9 Illinois
10-Indiana

Agana, Guam 96910

11-Louisiana
12-Naine

13-Nassachusetts
14-llichigan

15.4tiontana

16-New Hampshire
17-New Jersey
18-New 1:0X1C0
19-New York
20-Ohio

1.0 PXJECT HISTO.ai, FUNDING AND SCOPE
1.1 Year Project began under Title VII;

- 1969

07 1.520
17 - 1Vir

see

Project
No.

21-0:dahoma
22-Oregon
23-Pennsylvania
24--bode Island
25-Texas
26-Utah
27-Veraont
28-Washington
29-Wisconsin

Other (specify)

Guam

2-0 FUNDING (nark all that apply)
2.1 1-Any PAW. funding of BILINGUAL program, if Title

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual prqram involved
1-early childhood (`pre N K)

2-elementary studen's (grades 1.T6)

3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local 4-university
2-state 5-federal
3-foundation 6-other ( specify). . _ . _ _

2.5 NCURBENT funding of program(s), if cooperating
with VII program

0-no concurrent funding mentioned

2.6 Concurrent program
(pre

with Title VII involves:
1-early childhood tpre K -:- A)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
4-teachers
0-not specified

2.7 Source of concurrent funding, if cooperating with Title VII
rogram:__=

local federal (specify) Title III
2-state 5-other (specify)
3-university

2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent progral.:(s) coopelLting with
Title VII (.rir:t7-s-:r)

3.06If a UNIVIIZITY is wqi.17.ing with the Title VII prograa,
specify which: -Untverst-ty -of Guam (teacher training)0-none

30
0.5

07
1.1

2.1 0

2.2 NA

2.3

2.4 ....NA_

2.5 l_a

2.6 NA

2.7

2.8 4150,000

2.9 60,000

3.0 1



4.0 SCOPE of P,10,TECT

4.1 Numbers of school: involved

1-one 4 -four
tiro 5-five

3-three 6-other

4.2 Total number of students in

pac,e

in Title VII program: 4.1 _2_
0-not specified

P. p.12
(e. pro poSQI c-o r yectr

2rogram A.First year
D.Seclnd year
C. Third year

4.3 Grade level of students in program; number of classes per
grade and total number of students by grouped grade levels

(by second year)
Number of

Grade Classes

"-Pre School
Cndgtn

SK students PS and

ade 1

2-grade 2
3-grade 3
4-grade 4
5-grade 5
6-grade 6
A 81, TOTA strlidents gr. 1-6

'' .... -

4.4 All classes graded
-All classes ungraded

3-Some classes ungraded.
If ungraded, specify ages or grades grouped

Grade
7-grade 7
8-grade 8

Number of
Classes

4.2 A 100
B
C

X 9-grade v
B __TOTAL students gr. 7-5

10-grade 10
11-grade 11
12-grade 12

TOTAL students gr. 10-12

Cont. p.--3_ Sec. D

Con} . n ()Lai-ion cIo CUroc nt

4.4

5.0 P2.0CESS VA TAB - STUDENTS (Sociplingu.istic) in experimental program
5.1 Studenis jkiraimiht, and,71411/6-21triguage interaction and

cultural. affiliation (Indicate-nuaber of students in each

category' and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

Dominant 5.0qopr:Emli.slk Darinapt_
1. Total is -71 Dom - 1: T MIT

Non-English
llother Ton 21.1.e. 158 29

Chamorro domin .. Guamavaan.s

Ih E-Dom Eiji2. Total

English
ilother-Tongue...

I Total Non-, fish
Dorainant,: 158 =

85%

NE do::
'T ITT

E donparr II,.

as1,-Don II2

II Total English

Dominant: 29.....

P. p.9

2

Pc

18 85

29 15

L-Dom .29 15
11= II1, .I2

See. Xt.-Rol, 146



grade and total ntrmber of students by grouped grade levels

(by second year)
Number of

Grade Classes
a-PreSchool

gtn 4
SK isDSL.TOTAL. NC. ,students PS

ade 1
2 -grade.2

3-grade 3
4-grade 4
5-grade 5
6-grade 6
A.__81,TOTAI. students gr. 16

4

4. All classes graded
-All classes ungraded

3,-Some classes ungraded
If ungraded, specify ages or grades grouped

5.0 PACESS VAZAbLES - STUDENTS (Sociolinguistic) in experimental program
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate nuliber of students in each

category and specify cultural affiliation in box)
(Circle ,any information which is inferred and write INF.)

Vmmber of

Grade 0.gAPPP-_
7-grade 7
8-grade 8

and N .9-grade
TOTAL students gr. 7-:

10-grade 10
11-grade 11
12-grade 12
C students gr. 10-12

Cont. p.3 Sec. D

Conflni.kcd-ion ciockArneat

4.4. .1 _ .

1. Total
Non-English
Bother Tongue.

2. Total

English
ilother-Tongue...

PgIljPATItL.:4!10-j.P1.0:1911141APt

'I .N-E Dom - T,

158

I Chamorro domin..... ...

I Total Non-English

Dominant; .158=
85%

-
5.0 Pp..

II,E-Daa - NEUT/
NE do.'. 158,

29

Guamartians E don 29....... .... , ... ITE0 Ill
E-Don -

L-Dal 11
2... . Lia

II Total English raytll E-Don .29

Dominant,: 29 II Ili 112

285

15

15

pk-.404PAPP4-PAA ......

N-E Dom N-E4T

Non-English Example: a native Spanish speaLer

EotherTongue (who uses Spanish in most contacts
I

though he nay :now English

N-E Dom -

English EXample: (rare) a native Englidill

liother Tongue speahing Puerto limn chili:,
'born in New Yorl_ ullo returns

to Pu,rtc 'do° and beccv.es
!Spanish dmainant

P. P.9 See X-E, 14 6

[. .41.1::441. PPr4RE1.,..t. ..

E-Dom N-Z IT

!

Ex%:Iple: a native Spanish
speaker who uses Spanish only in
familiar contacts, and English

in all others: school,, worp.

E-Dom

amnples: J)a native E.L9eaking
acculturated American who may
or not Imow a second bang.

2)a native E. speaUng
ilexican-kmerican child who has a

receptive knowledge of
Spanish, but has a Latin culture
affiliation



5.2 Cultural or Ethnic identification-of target
IT number and 5 of each

Indigenous Aaericans: Number

A2
A3,

Al.Navajo Al

A2 Cherokee
A3 Other (spe igy)
A TOTAL No. of Americar Indian A

Americans of other ethnic bac%grounds:

B1 Diexican-Aaerican

B2 Puerto-2.ican

B3 Cuban
B4 Other Spanish-American

(soecify)
B TOTAL No. of Spanish-

speaking Americans

C

D

J

Portuguese-American
Franco-American
Chinese-American
Esimo
::ussian

Other Guenanians

I TOTAL number of NT SIT target
students

El._

B2

.187...

page 3

students in program

Per Cent of if inferred,

Total Students check (,/)

5.3 Ethnic identity of English mother tongue students
population, if specified, by number and per cent.

Zl

E2

II TOTAL number of INT students
other than target population

5.4 Students' native language
from dominant language

PP4TIPPLALIAP.
1-aglish
2-Spanish

5.5 Students' Dominant Lank,

Dominant language
of students in program

Number Cl

E Al English _R5
American

E2

41....

C

_X

Cont. p.2
Sec L

other than target

01
. .

or mother tongue ifDIFFE.-.ENT

(specify)

Pg'f_erprt PAti-Ye Aalig.uaLe
Chamorro

Nudber

quage and Extent of Bilingualism

Per Cent

Number of ilonolingual Number of students Bilingual

Students 1 to any extert

not No. 51 not .only listening'speahing
1 1

spec. spec.; comprehension 'ability

'No. % To. e
A'

.11. .



B1 ilexican-Aaerican

D2 Puerto-;..ican

B3 Cuban
D4 Other Spanish - American

(s)ecifyi
B TOTAL No. of Spanish-

speaking Aaericans

C

D
r

G

H

J

Portuguese-American
Franco-American
Chinese-American
ESkino
::ussian

Other Guamanians

B3.

B4._

C

D

J

G

.182_

I TOTAL number of N-SIT target
students 187..

c

X

Cont. p.2
Sec L

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent.

1

N6

II TOTAL number of wr students
other than target population

5.4 Students' native language
from dominant language

P9141APMAPRuAgP_
1- Eiglish
2-Spanish

El

Jo

or mother tongue if DIFF=NT

(specify)

Different PalckYe PNIPA9.
Chamorro

5.4.1

iyu fiber Per Cent

5.5 Students' Daainant Language and Extent of Bilingualism

Dominant language
of students in prograa,'

Number

E Al English
A American

Indian
Al Navajo

Cherokee
A36.--. Keresan

Other (spec.).....

Spanish
C Portuguese
D French
F Chinese

Eskimo
Alssian

J *jilt. Other (sn(c.)85
Chamorro
Stateside
Filipino

see question

A4

Number of Honolingual
Students

not
spec.

Number of students Bilingual
to any extent

No. not only listening'speaking

, spec, comprehension 'ability
I No. % To.

. .

4
3

5.0

20

. . ,

160



pace 4

5.6 ;:ecruitment of Students: 5.6 3

0 - not specified
1 - English ilothei longue and on English ilother Tongue

Students are required to participatelin the bilingual program

2 - Only N-1;2IT are recuired to take program, particiion
XeroxX

is voluntary
see P. P.417

3 Both Dra and IT-Ercrr participation is voluntary

selected 20%
5.7 Proportion of ma pupils in project area: see Chart C 5.7' *04 A.rr.

n. Sr not specified on the chart

5.1 Community Characteristics (air': ally that apply)

0 - not specified
1 inner city-ghetto
2 major city
3 small city, town or suburb

4 rural ,(fewer,than 2500) 100%
5 other (specify)

5.9 A. Socio-economic status of N-3a :articipating students
(indicate specific percent of lot US). See Xerox P.

B. Average family income, if mentioned
n.s...not specified

5.10 SLcio-econonomic .status of EX participating students
(indicate specific percent of low SEC on the blanL.:)

n.a. -not applicable (no ENT)

00 -not specified

5.11 Proportion of migrant students in project
(Indicate specific nercent)
n.s. -not specified

5.8

5.9

.9
73.

5.10

5.11

6.0 SOCIOLINGUISTIC SURVEY

.cnot as detailed as a socio -survey--just language)
6.1 Project states that a iloolelinguistic survey 5-'

1 was made
2 will be =made

not mentioned

I for

group

II for
IA group C 0,m or ro t. v-N5k i 5 :a cr,a_ ,N1.

Te...s us)i tt e..-2 ctdrr r.iSfered
to 0.1k crvoa.rnani ck.n c-VN i V.1 ren

6.2 If a sociolinguistic survey was or will be made, P. p.10 6.2 I

marl: all groups included: II

I N-EKT II MT
1 2arents
2 children
3.teachers

4 community

. X . .

5 others -

(specify)

6.3 Languge dominance of groups (chee..: A....parents, D. xchildren, C. _teachers)

1412 be determined by the intent each language is used in different domains

through various means of communication.
e.g. specify extent descriptively: never, someimes, always 6.3 A ......

test did not include
all these phases USE NOU-EUGLISH LANG. US2 EIIGLISN C --

DIAINS 1



iiu
0 - not specified
1 inner city-ghetto
2 major city
3 aaall city, town or suburb

rural (fewer than 2500) 100%
5 other (specify)

5.S A. Socio-economic status of N-3:T'particicating students 5.S

(indicate specific percent of low SLS ) See Xerox F. p.9
B. Average family income, if Lientioned
n.s. _not specified

5.10' Socio-econonomic status of aiT participating students
(indicate specific percent of low SAS on the blank)
n.ä. - not applicable (no EHT)

- specified

5.11 rropction of migrant students in project
(Indicate specific percent)
n.s.-not specified

6.0 SOCIOLINGUISTIC STIVEY

not as detailed
6.1 Project states that

as a socio-survey--just language)
a oeelinguistic survey:

II for
group

I for

zi

1 was made
2 will be made
0 not mentioned

ad group
It

5.10

5.11

A. _zaL

L

5.1 I
I

Chamorro -t-r.9kkisi- -:a
Tes 442. ado,
to at\ Cru,ctyrutni cu.\

6.2 If a sociolinguistic survey was or will be made, P. p.10 6.2 I

mark all groups included: II

I N-EMT II Lid
1 2,7.rents

2 children
3 teachers

4 comunity
5 others

(specify)

oc.ist-erest
dr. 1drer. "

6.3 Lanr,uge dominance of N-.11ILT groups (chec:: k...saronts, B.x.ohildren, 0...teachers)

will be determined by the extent each language is used in different domains
through various means of communication.
e.g. specify extent descriptively: never, sometimes, always sa

t's ,. AC.3

test dJ.d not include
all these phases USE nol:-ammal LANG.

WHAM:
1 Home
2 Church
3 School ...... ... .. .... .

4 Wor::

5 Socializing
6 Neighborhood

7 film-TV-radio
8 Nagazines,ne*

.

0 Others 1

(specify)

USE ENGLISH 0 --

LISTENING SPZAKING IIIIDIMilT,ITINGILISTELINGSPEALINGZADING.111TIIIG,

;

Prop, V' C.,-

lable

on Lang. Test

Rece.t Si-tutteS

SO %

homes

1 cknsvax8e. 1 I

.. ...

. , ...........
... ...... . - -

1. . . . . .. . .... .
. , ..... . . 1,

see 5.6, 6.3.

Clhornas )q10 s. Doe record5 Ina`c'ke- °ve.f-

ch;t CS. re n r+ -We Guarrl s 00 ay stem c"C-

where.. 1-yd; s h Y)o+- -Ale eft don-, 'man

i4 epre ert-Fs. eeeksolai)e. 1 30 c/ of *he -3-0-1-4.1 rintkAor,



Mew:urement Instruments
4, Ptak.

The following instruments will be developed or appropriately adopted for -

use- with Guamanian children.

Frostie, Marairne,Phyllis Maslow, D. Welty Lefever and John R.B.

WhLttlesey. Developmental Teat of Visual Perception. Consulting

Psychologists Peess. Palo Alto, California. 1963

Kirk, Samuel A., James M. McCarthy and Winifred D. Kirk, Illinois
Test of Psycholingal.Ftic Acilities. University of Illinois, Urbana,

Illinois. ReviLce !963.

Peckens, Russell G. Drawing -of -a-Man Scale for Guam. University

of Guam. Agana, Cuam. 1970.

Thomas, Carol. walalamaltamt. (Chamorro Form; English

Form.) Territory Department of Education. Agana, Cuam. 1970.

Wechsler, David. Wechsler Preschool and Primary Scale of Intelligence.

The Psychological Corpqration. Mew York, N.Y. 1967.

"Chamorro Language Test" to be eveloped.

Data Collection Procedures

The Primary Language Test (see Alive) w7.11 be used to select participants

for both the control and experimental groups. The PLT is a validated test

developed on Guam and Island-iwide base line data will be available June 5,

1970. The test measures language receptive skills through an active res-

ponse. The English-Chamorro forms are parallel and both forms are cul-

turally independent.

Parents and the potential kindergarten enrollees in the target schools
will be interviewed by the Project Director August, 1970. The PLT will

be used to establish language dominance and eligibility for the program.

The data from this test will also be usad to establish equivalence of the
experimental and control groups in the event that true random selection is

not possible.

Que$4417f) ,

LanityLtae by rnirlanft.
(Revised Page No. 38)

Pr-o ot



Participation of English-Speaking Children and CWinajlidowellItWaLLe
Schools

Participation in this pilot program will be on ayoluntary basis. Ot the 100
Guamanian children selected to participate in the program, Chamorro will be
the dominanc language of 85 children, and English will be the dominant language
of 15 children. The dominat language will be determined using the Chamorro-
English Dominant Language T.st administered to all native Guamanian children.
This is in proportion to the number of such children in these two target areas.
Children from the lower economic group will be taken on a first choice basis
and than others if room permits.

The nonprofit private schools in the two target areas do not have kindergarten
classes. All children of kindergarten age will attend the public schools. One
teacher will be recruited from the private school staff to participate in the
ineervice training in preparation for the second year of the program when it
will be a part of the first year curriculum.

PoneakVal
(Re Palos So. 10)

403



Additional data on the linguistic
competence L,t chjafen will

',,,,rhered prior
to the opening of school. Community coordinater WM visit hews to interview
parents and informally test the comprebcnsion of both Enlic:h and Cbammczo;
the instrument used for this purpose will be a game board de619ned

for theElementary TESOL program.

On the basis of these
analyses,85 children whose language dominance. is Chamorro

and 15 Guamaninans
whose language dominance is English will be selected for

the experimental program. Language ability will be assessed
using The English-Chamorro Dominant Language Test.

Evidence That Educational V .?eds Are Not tieing
Met Satisfactoilly

The Remedial Reading Project, ESEA, Title I (1968-1970) has been effective in
helping children in the

intermediate grades who are below grade level in reading
achievement. It is the intent of the

bilingual approach to reduce the number of
remedial reading students 'uy giving them a more solid foundation in the primary
grades.

The Elementary TESOL Project and Primary
Enrichment Program, ESEA Title I,

was designee to provide skill in the second language and to provide a more expe-
rienced background for early achievement. This program will keep these facets
and also capitalize on the children's

own language as a basis for developing
their conceptualization skills.

Although programs of teaching
English as a second language have been effective,

the findings reported in Table I (Facts)
demonstrate that aproblem in bilingw,1

education exists on Guam. research suggests that the
bilingual approach defined-

in this proposal is a possible solution to the problem.

Number and Percent of Children From Families With Incomes of $3.000 or Less
Per-fear

TABLE III

LEA Enrollment
in Target Schools

Total Number from
Families with Less
than $2,003

*Percent from
Families with
Lessthan 6c1

AGAT
896 268

29%TORRES 347 117
33cf.

PRICE 1,224 331
27%

TOTAL CUAM 21,753 2,945
15%.11

...01111.111111
*Figures should be considered in rrlution to the large

ave-age family size on
Guam. Data for all schools is presented in Appendix E.

g.

era eocki
(Revised Page No. 2)



page
6.4 If not included in survey, how was student's language dominance 6.4 I_2

5

determined? I II II 2
ELT

1-inferred by use of surname

2-established by formal testing of students ,K__
3-assessed by informal means (specify how)
4-not nentioned

6.5 algiaig2iliig15gaggi_11.71WINL
An analysis to determine
in the community, (e.g.,
which serves as a single
a group of people).
1-yes
0-no

(check all that apply)
if an interlanguage ex-sts
a mixture of two if iguages

system of communicazion for

Attitudes toward maintenance or shift:

6.6 1.1-31T parents' attitudes toward maintenance of chtld's
N-YA1T in particular domains of use or complete shift
to English
1 -yes

0-no

6.7 ENT parents' attitudes toward their children's learning
of the N -HIT language
1-yes
0-no

see p, (1, a C

6.5
NS

6.6 NB

NB
6.7

NS6.8 Children's own attitudes regarding the second language 6.8
they are learning and the speakers of that language
1-yes
0-no

6.9 If not included in survey how were parental and/or 6.9
3

community attitudes toward N -EMT maintenance
determined?
1-will not be assessed -

2 -will be assessed, method not- specified
3-has been or will be assessed by method other than
sociolinguistic survey (specify how)

aolmaunity FitaAP-intP--iewed & dis-
cussed goals of p- rt
voluntary admissio_ , program

6.10 1-After sociolinguistic survey is made, how does it influence 6.10,
program? (specify) (e.g. transfer or maintenance instructional
programs)

selection of students for project0-not mentioned
bon I Ian+ TeSthe013h CVAncro F151;sh

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by number in each category: (1st year)(indicate non-English language in each box)
all are
native
ChamIrro
speakers
Final Eval.
July, 71, p.17

Language dominance not specified
. Mother tongue not specified

not specified whether monolingual or bilingual

Ap-Monolingpal B-Bilingual
I N E Dom.

11 1

(if any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.1
-r

/0



334

a group of people).
1-yes
0-no

Attitudes toward maintenance or shift:

6.6 N-317 parents' attitudes toward maintenance of
N-LIIT in particular domains of use or comnlete
to English
I-yes
0-no

child's
shift

6.7 EX parents' attitudes toward their children's learning
of the N-FIT language
I-yes
0-no

6.6.
NS

6.7
NS

...

NS
6.8 Children's own attitudes regarding the second language

they are learning and the speakers of that language
1-yes
0-no

3
6.9 If not included in survey how were parental and/or

community attitudes toward N-aiT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how) community aides interviewed & dis-
cussed goals of program
voluntary admission to program

6.10 1-After sociolinguistic survey is made, how does it influence 6.10_1_
program? ( specify) (e.g. transfer or maintenance instructional
progrmns) selection of students for project

0-not mentioned
t-hro CV-xx.mo fro born Mail+ TeSt-

7.0STAFF SEIRCTION

7.1 Linguistic background of project teachers, by nuaber
(indicate non-English language in each bo7,7.)

all are
native
Zhamirro
speakers
Final Eval.
July, 71, p.17

Language dominance not specified
.14other tongue not specified
not specified whether monolingual

E Dom.
NENM

II .E Dom

-1-r E Dori'

NEe

or bilingual

A4ionolingyal B-Bilingual

4 teachers

J2 N=

N=

A Total NuMber B Total Number
Bilingual

in each category: (1st year)

(if any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.1 No °
I A

.

B 6.7 -

II A
II B

ill A
B

A
B _0-
N _6_

teachers)

Total Nwtber
of Teachers

N ...6.0Agreed teachers
C.'/t ot.4



7.2 L i tic back und of nro ect aides or ara rofcs

page 6

ional umber:

indicate non -English language in each
dominance not specified (If any

not specified specified,

whether monolingual or bilingual heading
rest

A monolingual B Bilingual
7.2

information is not

cross out that

and complete the
of the chart)

No. %

I A

____Language
Nether tongue

Xerox Cont.
Not specified

P.53

I N-E Dom
N-ENT

II E Dom
ENT

II E Dom
1 &KIT

A Total Number
Monolingual

6 interns
2 aides

IB _go
II A =nom.

1

1

II B
II A
II

1

! 2 interns

1 A
B 12 LQQ
N4,(2.

dom. lang. of staff
given as Chamorro
P. p.22 23

B Total Number
Bilingual
6 interns

N Total Number
of aides or
paraprofessionals

La
aides

7.3 Language(s) used by bilingual teachers:
(hark all that apply)

7.3

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their

dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

native language:
1b-only if native language is also their dominant language

1c-even if native language is not their dominant language

1-0-not specified

,OBilingual teachers teach in both their native and second language,

(ff, regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Languages) used by bilingual aide; or paraprofessionals:

(fart; all that apply)-

(inf

1-Bilingual aides instruct in only oae language
1a-Bilingual.-aides who instruct in only one language teach in

their omin language, whether or not it is their native language.

4.1ingual al es ao instruct in only one laic. teach in their native lang.:

1. -only if native 1Lnguago is ..1go their dcrlimat

-1/..x. if antiv...: language is not their doninant language

1-3 not specified

Daingual aides instruct in both their native and second language,

regardless of which is their dominant language.
Cont. p.37

0-language(s) used by bilingual aides not specified

7.5 Cu). f iation f t cher oide r ect di actor and evaluato

number and percent Nark all that apply Specify cultural affiliation.

A. Teachers No. %
(B. intern

Aides :)No. % C. Proj. Director D. Draluator(sdlo. %

0



-111M1,

II E Dom

iirr

II E Dom
1 N -& IT 2 interns

N Total Number

A Total Number B Total Number

Monolingual. Bilingual
6 interns
2 aiaes

7.3 Language(s) used by bilingual teachers:

(hark all that apply)

of aides or
paraprofessionals

ID.

dom. lang. of staff
given as Chamorro
P. p.22 23

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their

dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

native language:
1b -only if native language is also their dominant language

1c-even if native language is not their laitlant language

1-0-not specified

DBilingual teachers teach in both their native and second lz=figuages

(inf)' regardless of which is their dominant language.

0;-language(s)used by teachers not specified

7.4 ed bil aide or ara rofession s:

Hark all that apply

(inf

1-Bilingual aides instruct in only one language

1a Bilingual aides who instruot in only one language teach in

their dominant language, whether or not it is their native language.
lingual al es who instruct in onlyono lcnE. tcadh in their native lang.:

f-only if native loavago is _lac their claimant

-v,r. if flatly,: language is not their dominant language

1-3 not specified

Bilingual aides instruct in both their native and second language,

regardless of which is their dominant language.

7

0-language(s) used by bilingual aides not specified

7.5 Cult al affi

Cont. p.37

iation of teacher- aides r ect director and ev: uators

number and percent (lark all that apply Specify cultural affiliation.

A. Teachers No.

Chamorro 4
alb mr

English 2

0-not specified

6P.internisio.
Chamorro 9

Filipino 1

% C. Prof. Director D. Evaluator(s)No. %
I .-6-1)

Anglo 1/3 flal_time
evaluator

Anglo (inf. Chamorro _1
rrom name) 1/10 full time

evaluator

desei 1111



7.6 Selection of 117.4AteacIlers fronilpcal community

6.not specified

Number of N-niT program teachers from local connunity

and % total N-EIIT teachers.

teachers are recommended by school administration,

pace 7
7.6 Ro. %

lop

see 7.8

/.7 Number and Proportion of teachers and aides of sane
7.7 io %

ob. 0, /Sap .a.-. no a. a. AM. MI. I an OA

cultural backaound h; -:A IT stoudents:
4-- ad

indicate specific percent on the blanh, or
B 1.(L a(20

if specified descriptively,

A teachers
12--sfew

some
B = aides

3 -nany

4-most
5-more than half
0-not specified

7.8" Teacher Qua]
no.'s

ifications - Training prior to project *Vol+

TIndicate number of teachers with each qualification, 7.8 1,2,9,19,18

, if given)

n.s. -qualifications not spcified

0 -previous courses not specified 4
1.A...teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-EngliEh language through

which (s)he mill instruct
2...h_teacher must meet a specified level of communicative competence in (over)

the non-English language determined by a structured interview

3.__ __previous teaching through /I -MT (in country where it is a native

language, in Peace Corps)
4.___ previous teaching in local area

5...___courses in N -FAT language structure and usage

6. _courses in N-E literature
7.,___content (e.g. Social Studies) courses learned through II -ELT

8... any previous education through, N-R1T

9.__....pourses in teaching ESL XnOWledgRa4 810114n teaching ESL
10._...courses in methods of teacning 19- if
11._ courses in methods of teaching content (e.g. nath)in N-ENT

12. certification in ESL
13._____certification in teaching N -ENT

14.__...cross cultural courses

15._ courses in the cultural heritage, values, deep culture of N-E&'

16.__other qualifications, specify

19 - - - -BA in elem. education
18- - -at least 5 years experience in teaching in bilingual environ -

8.0 STAFF DEITMOPIOIT ment 8.1 A 2:

2,6

p.34

0-No staff training mentioned
The project is,oggerim,traipinz_fertpacherp A. For B. For Para-

914464211mAy4:Pspipaal.s.inthe fAllpitimareas:Teachers profassionals
(marl, all that apply)

n.s.-Training indicated, but nature not specified
1-English as their second language
2-The teaching of English as a second language._____.
3-X as their second language
4-The teaching of X as a second le.nguage_ .0
5-liethods of teaching other academic subjects
6-liethods of teaching other academic- subjects

in X language .10 e_of.D11.149.44 instruction
P. p .22 materials

I 1 5,8.10,
8.2 Stated coals of teacher trainik are: 8 2 ii 5 8 10

41
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4 -most
5-more than half
0-not specified

7.8 Teac:aerqpa1ifications - Training prior to project

Tindicate number of teachers with each qualification, 7.8
if given)

no.'s

n.s. -qualifications not spcified
,gov -t.-.s

2 -Li i-c-iNr5
f - t.LVIrs

0- previous courses not specified
ct t

1.AL...teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

which (s)he will instruct
2.,Jj..teacher must meet a specified level of communicative competence in

the non-English language determined by a structured interview

teacning through N -3 -1T (in country where it is a native

language, in Peace Corps)
4.:_previous teaching in local area

5.. courses in IT-FAIT language structure and usage

6.____courses in N-E literature
7......content (e.g. Social Studies) courses learned through

8... any previous education throughll

9.__... ..courses in teaching ESLIKnowledite. ere, skill in teaching ESL
10.. _courses in methods of teaching lanvage
11.__.... courses in methods of teaching content (e.g. math)in N-NT

12. certification in ESL
13._____certification in teaching N -BIT
14.......cross cultural courses

courses in the cultural heritage, values, deep culture of N...3°

16.,__ other qualifications, specify

19- --BA in elem. education
least 5 y_ears experience

8.0 STAFF DETE.,OPITeltiT ment

0-No staff training mentioned
8'..1 The project is offprint-, traininz. forteachers A. For B. For Para-

and for para-krofes.siopp.ls following..a.rpag:Teaeherp.

(mark. all that apply)

n.s.-Training indicated, but nature not specified
1- English as their second language
2-The teaching of English as a second language.
3-X as their second language_
4-The teaching of X as a second language_
541ethods of teaching other academic subjects
6-liethods of teaching other academic subjects

in X language .1.01,e....g.f. bilingual _instruction._ _X
P. p.22 materials

(over)

p.34

in teaching in bilingual environ-
8.1 A 2,6

B 2,6

. - .

8.2 Stated npals of teacher traiminc are:
I- I 5,8.10

8.2-II '5,8,10
1-Understanding of socio-cultural valueS .. and practices 61'

2-Cross-cultural traininc
3-Sensitivity to ethnocentricism and linguistic snobbery
4-1urareness of the social-emotional development of
5-Strategies for accomodating the different learning;

styles of
6-Strategies for cognitive development of
7-Strategies for reinforcik, the self-esteem of
8-Methods of cross-cultural teaching or teaching the

bicultural[ oraponent
9- Formulation of pupil performance objectives
30-Methods of evaluation of pupil performance objectives

List specific courses if given:(or Xerox and attach)
Xerox P. p.23

.01111.

Students
N-152 I EMT
X Xerox 113

p.12,)

1111
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Teachers*

QUALIFICATIONS: B. A. degree in Elementary education
At least 5 years experience teaching in a bilingual

environment

Knowledge and skills in teaching English as a second
language

Native command of Chamorro

fA.J'A DUTIES: 1. Teaching responsibilities--Kindergarten
25 hours a week. (double session)
a. Overall instructional responsibility of 50

children in cooperation with 2 interns
b. Oversee instructional lessons of interns
c. Demonstrate teaching techniques to interns

2. Preparation for team teaching--3 hours
a. Ev#lulltg daily activities
b. Wok Out daily program with interns and aides
c. ReNfiew lesson plans and techniques

3. Inservice Training--Approximately 2 hours per week
a. Use of SEDL materials, under guidance of

Program Coordinator and SEDL Consultants
b. Video taping, critiquing and self-evaluation
c. Confer with Program Coordinator and Director

Intern Teachers

QUALIFICATIONS: Junior or senior standing at the University of Guam
Recommendation by their College of Education advisor
Previous experience as a teaching aide or substitute

teacher
Native command of Chamorro

Participation in preservice training program

MAJOR DUTIES:- 1. Teaching' responsibilities- -12'. hours a week
(under direction of Master Teacher)

a. Work with small groups in areas of competencies
B. Observe Master teacher at least 1 hour a week

2.- Preparation for team teaching--5 hours a week
a. Evaluate daily activities with staff members
b. Plan next day's program with other staff members

3. Inservice training--10 hours a week
a. Use of SEDL materials under guidance of Program

Coordinator and SEDL Consultants
b. Attend University of Guam courses for degree

requirements. (6-9 hours a week)
c. A;tend D. E. Kindergarten meetings as scheduled

*Teachers are regular Government of Guam employees.
53
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0,u.e4 on

4

I' WC° ea r 1'r a-3 am Objectives

The student target giotip will have gl eittiq literacy in Chamorro than the
matched group.

Tile student target group will have a comparable literacy in English compared
to students in a maiched group.

By the end of five years the student target 4.,youp's accompli.hment level will
correspond with their mental age as determined by at testing inst11111011s.

Cuaininians will express a pride in their lan:;uage, helit.ogc awl culture.

P.4The. progr:Am will he operational in graue:AL-1 in the tat get school::
for appr'oxinra tely t 00 students.

The naitir and extent of the cu1 v. ill haV been deteniined and
appropriate material:, will have hvcit developed.

Staff develoimient: By the beginning of the' fifth year the iiiojet will be staffed
With a program coordinator, eight ma T S, and twenty
aides. The program coordiu.ttor .111 be a certified cache r with adniini::IvAive
experience. 1V1,:.ter teachers will be certified aod have had teaching experience
in a bilingual settint interns and aid( s v ill have at least junior standing at
the university h vol.

(a) First, second and third year master teacher:, will have completed
a masters degree pi ogram ill early childhood/elmentary education
with emphasis in bilingual education,

(h) 13y the end of the five year,;, au Enp,lish...speakini, staff will have
. mastered '.;hamorro.

(c) Thoul,,h staff development programs eonsir.ting of 1/2 elassro-ro
instruction and 1/2 twit ersit work, the fii:-,13ear interns will hiv
completed require111(14.:, for certification. Al least Gtr percent of
the first year interns will become master tei.cners in the next
of the program. By the end of five years, the program will have tri:ined
at least ten master teachers, 20 interns and 20 aides.

First -Year Prot!,TP III ObjEllfNTS

By August 31; 1970, a bilingual program will be operational for 100 children in
the kindergarten programs of the two target sehool:,. The pi.0;.,ruin will be staffed
with a project coordinator, two master teaehers, four interns and four aides,
Component objectives follow:

S)



8.3 111011124...slatchuly.glaing: (Mark all that apply)

page 8
8.3

1-courses

2-experiential, teaching supervised by master teacher see Xerox to 8.2
3-workshops where teachers offer suggestions to each other
4-use of video-tapes of teachersfor feedback on how they are doing
5-cross-cultural sensitivity training, t-groups Xerox Cont. p.30131 (over)

6-interaction analxpis
versity training
(e.g. Plandert system)

uni7-other (specify)

8.4 Er.21221..pjwidesyellitagedIime to teachora_gpd paraproffesion- 8.4 not released
a).s for joint leggon_plInpinc: 1-yes 0- not mentioned re--after

school
8.5 Elpiect provides for paraprofessionals to receive course credit 8.5 1

toward eventual certification: 1-yes 0-not mentioned
How? specify n ern teachers will teach half-time and continue educa-

-ri-on half-time. Serrerox-to .8.3, 7.1

8.6 115,8.6 Paramaressional's role:

1-teaching whole class
2-teaching small groups
3-tutoring individually
4-clerical
5-contrib4ing to bilultiural component

p J. MR next, day s program with other staff members Cont. p.53how ?
6-liaison with parents

QT§KtP4LgP.XPi'a.eaQnaD-iLgiYarLby.: 8.7 t14:
A for teachers B for aides8.7

?il.ningicirp_zojszigh.
mark all that apply)

0-not specified
University faculty

2-project's Master Teachers
3-project's teachers
4mRther (specify)le pro ram coordinator

8.8 ber and Proportion of

1-bilingual
2-bicultural, 2 out of 5

3 -N-EIT (specify background)

t

11.0..
SEDL consultants

WNW

...
41+Y11110..1.1

-x- -x- no. %

personnel. teacher 8.81 2 tts2

8.9 TKAInipg_112rovided:
1-dvring a summer session
2-during the academic year
3-other (specify)

2:a 44 po.rf-fin,e

8.9 1,2

8.10 411INILILIKEinjmg: 8 10 't. 2,3
B (indicate no. of hours) ldr2 hi%

A1-approximately ecillivalent to a 5 2 hrs weehly 6

college course 6 monthly
72-nore than one course for aides 7 bimonthly see Xerox

3-less than one course for teachers to 7.1

4-other (specify) every 2 wks, special 3 hr, session with
coordinator no %

8.11 Nipber and Proortion of teachers attending training:

0-not specified

1-100%
2-more than 75%

8.11 6 160
r: if specified descriptively, indicate:

6-most
7-many
8-few



das i221_221xLc _Lesson plaT1111.14:,. ir- JT171,V.V1`.,,S
school

8.5 Etoject prol4des for Daraprofessio_edit 8.5 1

towa d eventual certificat on: 1-yes 0-not mentioned
How? specify n ern eachers will teach ilalf-time and continue educa-

-Vi-On fiali-time.STrreirOx to 53, 7.1
8.6 Para.orofessionalls role: 8.6 1,5

1-teaching whole clpss
2-teaching snail gr4pps

3-tutoring individually

4-clerical
5-contribugn to bi;ultiural component

how ? plaffnext day s program with other staff merbers Cont. p.53

6-liaison with parents

egg_ulds40.2,rofogiowlsiszi.v.en....by.: 8.7 A. 1 9
B.118 9

SEDL consultants

8.7 ktinjamip_x_egLcb_
(mark all that apply)

0-not specified
CD -University faculty
2-project's Vaster Teachers
3-project's teachers
Lmo,ther (specify)
/9 program coordinator

A for teachers B for aides

IL Dr_

Jr-

8.8 ber, and Proportion ofpersonne aiving teacher_

1-bilingual
2-bicultural, 2 out of 5

3-N-EUT (specify background)

8.9 Trainirel&NO01194:
1-during a summer session
2-during the academic year
3-other (specify)

no. %
In who 8.81 2 Lilt +Fir,

cm 40 Par

8 9 lI2

B (indicate no. of hours)
8.10 2,3rs8.10 .mtsf4aj_2Mrt-ling:

5 ,2 11"Tuvehl.Y
6

A1-approxinately equivalent to a

college course 6 monthly
see Xerox 7__

2-more than one course for aides bi-monthlyfor teachers to 7.1
3-less than one course every 2 wks, special 3 hr, session with
4-other (specify) coo,rdir.9tor no.

8.11 Number and Pyopprtion of teachers atterdincjillajaing: 8.11 6
100

or: if specified dbscriptively, indicate:

0-not specified 6most
1-100% 7-many

2-more than 75% 8-few
3-50-74% 9-other (specify)

4-25-50%
5-1-24%

9.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Mark all that apply) 9:1 6

0-not mentioned
1-to V-r' language or dialect
2-to N-ENT students - expectations of achievement

3-to N-MiT culture

4-prior to participation in bilingual project

5-

-after project training
after participation for a period of the in project

(by audit)

7-through a questionnaire

8-other (specify)
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10.9 STAFF PATTEZINS

10.1 qt9.4112AltdaPIA: (mark all tha

0-not specified
1-team teaching
2-cluster teaching
3-shared resource teacher

4-other (specify) . t apply)10.2 Slag: 10.1

1bilingUal teacher
2-ESL teacher 10.2

3-bilingual coordinator
4-aides or paraprofessionals
5-consultant psychotherapist

or guidance counselor
6-other (specify)

10.3 Average nttaber of_plipils per cic.ss

0-not specified

10.4 Average nunber of aides or oazaprofeanionals per dam:
0-not specified P. p.32 <1 intern teacher

10.5 Avprage...n.wter_.o.f_11,-.1==.1iitaaaLaidea lar.,parav
arpfessippA.$) per cj.ag:

0-not specified

10.6 Special aide to pupils having most sdifficulty in learning

is given:

1-individually by 3-teacher
2-in small groups 4-special remedial teacher

0-not specified 5-paraprofessional
6-parent tutor

7-older student tutor
8-peer tutor
9-not specified
10-no special help given

page 9

P . p.12

Cont.10.321

10.4
2

10.5_2

10.6 1°5

11.0 INSTNUCTIONAL CaiPONMIT - TIM A.ND EXTENT OF BILINGUAL COMPONENT

11.1 Duration of Bilingual Education (policy) I

Prgg lanai:age will be aietaiped in program: *2 Dog

(mark all that apply
0-not specified how long
1-as the alternative language of learning

for as long as desired
2-as the medium of instruction for special ...a_

subject natter (e.g. cultural heritage)

3-only for the length of time necessary for

the acquisition of sufficient English to

permit learning of academic content at an

acceptable level in English

II

2 DOi'

NEM Eta

11.2 How. many ...years. does. p2:13jact ktikta, is optiliAl for instruction

for N-FliT group through 11-arr lamuage_ continue?

0-not mentioned
if for a pa- cular number of years:

1 2 3 4 6 7 0 9 10

...a.,

(if specified in terms of a condition, please state it -

e.g. if a child begins learning in i1 -SIT and English in Pre-N,

P-IT instruction should continue through high-school")

11.1 I

IIl
IX

--2 - - --

11.2



0-not specified

10.4 Averave number of aides maprofepsimgs_
0-not specified P. p.32 <1 intern teacher

.Car-para.10.5 Aiterp.g.p_jwit.er of
arpfespipp11§,Lker plas:

0-not specified

10.6 .111.qP..j.P101.e.i;_o_

4. given:
1-individivony
2-in small groups
0-not specified

11.0 INSTflUCTIONAL

10.4

10.5
2

oils difficulty_ina. earning 10.6' 1'5

by: 3-teacher
4-special remedial teacher
5-paraprofessional
6-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

COLPONMIT DUMION =TENT OF BILINGUAL CONPONMT

11.1 Duration of Bilingual Education (policy) I II

language will be maintained in program: ,IE :I= Mi. E :6011

(mark all that applyr- pm EMT NEM
0-not specified how long
1-as the alternative language of learning
for as long as desired

2-as the medium of instruction for special
subject natter (e.g. cultural heritage)

3-only for the length of tine necessary for
the acquisition of sufficient aglish to
permit learning of academic content at an
acceptable level in English

11.2 gpw, many_ years sloes, w.ojec u state is op-tip1 for instruction

for N-741T group, -through 1/-141T lanzuage to continue?

0-not mentioned
if for a pa- 'cular number of years:

1 2 3 4 6 7 8 9 10

(if Specified in terns of a condition, please state it -

e.g. "if a child begins learning in and English in Pre-K,

N-LIIT instruction should continue through high-school")

Duration of Bilingual Education (in practice) (Hark all that apply)

11.1 I
II

II'

11.2

11.3 PecopdlevuagelearEllia- is introduced in which grade: 11.3 I ...;A:_.

code: 0= V.A. (if no Iiii) It 34

13= 12 f4._14.
N.A. Pre-Y. K 1 2 1 4 ; 6- 7 8 9 10 11 12

X
for each group

D0I

IIED0i.i.

III. .1 DOWIENT

. .

.



noir ...t

'lame for the Second Year of Operation

A. Expand Vertically

The plans for the second year include vertical expansion.

The 100 kindergarten students will continue the program in

first grade and a new set of 100 students will be admitted

into the kindergarten program. The teaching model will be

a certified teacher (locally funded) and a teacher assistant

in each classroom of 25 children. The first grade children

will attend a full-day session while the kindergarten

classes will be in two 24 hour sessions.
............d...1

S. Increase Emphasis on Home Tutoring

Community development aides will continue to serve as'lialsons

between the school and community, with more emphasis on the

home tutoring phase.

C. Increase Economy and Efficiency in Staff Development

Two areas 'will be strengthened as a result of recommendations

from the teachers, consultants and evaluators. The staff

development component will include a full-time university

professor to provide the preservice and inservice training.

Economy and efficiency both will be increased by utilizing

a full-time staff Mother rather than frequent off -island

consultants.



11.4.1TOLcuirrent 'VP..ieLOA041J.1bP.J.J.71.1gAiicktkilL.41rAWj-PLug.
P-rograa at tae indica adP...?..PY-(4.14.Pat.PP.PAPifj-AWAAP)

00 not grades
.1.3 4-6 7-S 10-12 13-collegecode: (if no 4.1

DOH
II

III JrDOLVNEilf. -

page 10

14 Voc.

training

code: 13=College or University (Other professional training) 11.4 I _9._

14=Federal, State, or Private Vocational Job training I 0
IT "o

11.5 SecendlamusgeleArkinz,,forje.g.liejid,opi,nAntsAucteAte.is.

13.P0,19A0:44YPtleIKITAV
00 if 0 not grades

code: no ma specified 1 2 3 G) 5 6 7 8 9 10 11 12

II 1-13 0 -
III N-zT/L Dom

11.6 Learning in their native language for Non-English dominant 11.6 11

ptudentkis projected throuPh_grade:
C=not specified/Ovade 1 2 3 4 5 6 7 8 9 10 11 12

11.5
II, :44t

11.7 The amount of instructional time in and through their native language

per lay for N-EliT students who are N -E dominant is:

code: 0=not specified moPmath s=

11.7
in. per day Total Ilin. per

of instruction day of any

par9...ugh
PTeK

Xerox 1 ;._..3. _
Cont. 2
p.10 3 F

4 ' . ;0, el a. . L 4. . . , 4. 4
5 . . .. ... ..... .4 d - a.... 5. , .

6 6

science ss = social studies Cont. pp.33,34

11.8 11.9
*

Subjects taught % of time per day of

in native lang. int:strut:tic&

t14 plugh.N

3A__.-"L'ee_27.71r_spa Ere K 56

8
7 7

'19
9.

10 io
4.

11 ;11
12 12

11.10 The amount of instructional time in and through their native language

for N-ITLIT students who are English dominant is:

code: 0 = not specified N.A. = not applicable, no 11-141T, E dom students

Frei;

1

2

3
4
5

11.10
an. per day Total Ian. per

of 'instruction day of any

tril.o.tiort .

r1_1h s r
1-5

11.11
Subj ec .aught

in native lang.

see 'X eikig

...... ..* ..... , .. , eh .
4

11.12
% of time per day of
instruction

-Pee K

! ..... .4_Q .

:2

- 4



11.5 5,toopsUarEupgeletkrAingjoKAIglish dpAingiAtsAusigAtp.j.s.
projected through grade:

0sp:CIfied

grades

cock: n0c) gT 3 0 5 6 7 8 9 10 11 12

II ELT
N.Z1111.3 D0111 arm.

11.5 L, 4"T

11.6 LeaggLgj.n their native language for Non-EngliAh dominant 11.6 11

students is projected throuohgrade:
Ccnot specified/Grade 1 2 3 4 5 6 7 8 1 10 11 12

11.7 The amount of instructional time in and through their native language
per iv for &ZIT students uho are N-E dominant is:

freK

Xerox I

Cont. 2

code: 0=not specified nFmath s= science ss = social studies

11.7
flin. per day

of instruction

;thrD.ugh_V-ilni

p.10 3 r

Total per
day of any

11.8 11.9

Subjects taught % of time per day of

in native lang. inetructia

1 Xerox kri4gh'

Cont. pp.33,34

-- ar al GP. 4. -2. 4.

.3

4 ..... . .w .

5 5....
6 .

.
7 A 7

0 8
6 1

12

9. ... .. _

:ld
; 11 -A
12

11.10 The amount of instructional time in and through their native language
for 114711T students who are English dominant is:

code: 0 = not specified N.A. = not applicable, no N-EliT, E daa students

11.10 11.11 11.12

Ein. per day Total Din. per Subjects taught % of time per day of

of instruction day of any in native lang. instruction

:tar 11-,FiZI : , ....up_trAc..tion .... ...,, ... _ .. .
through N-EiiT

1 -1 3/4 See Xe..rox . p A 5 Q ;?rah Ll 3 4 hrs . 2 hrs
---i - 41- 0

1 i2
f5v

, P 1 .4.04-i

3
4

7
8

10
11

. . 13. ..... ...... ..,
. .

15
6

-; 17

1'

'8

__, ... 9_ , .. , . , .
1 0

11.9 "The evaluation plan suggests tht the core of the program is to con-
duct instruction about 50 -50$ in Chamorro and English. This approach is
essentially in the program." Interim Audit Report, April 15, 1971 p.7



11.13 1-4).mrtymuisomp.-ylly - only non-English ::other Tongue

students (including N-111T-English daminant). Enefsh
ilother tongue students do not receive instruction in

.41 second language
0-no English iIother tongue students

pace 11

11.13 JC_

11.14 The amount of instructional time in and through their second language
for pupils who are native speakers of English is:

code: 0 = not specified

11.14
lan. per day
of instruction

AF01111:4 N-110

N.A. = not applicable, no

Total min. per

day of any
instruction

. .... .5
2

3

4
5

6

7 t.."-"

8 4

10

11

12

11

11.15
Subjects taught
in native lang.

English UT students

11.16
5 of tine per day
of instruction
throug4 11are

See Xerox .50
11_ 40
i 2
,3.
: 4

J6

i7
. .. .. .. $

9
10

11

.12

.17 axed or separate lanoiageppagAlm.teapAer and /or aide 11.17.
in the classroom (marl: all that apply)

0-not specified
1-languages are never £.3 red by either the teacher, aide or the

pupil in any one class period; only one language is used.
2-the second language is used exclusively by the teacherlaide

and pupils during at least one portion of the school day.
3-the teacher uses one language exclusively within a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period; students

nay use either.
5-the teacher reinforces any conversation initiated by the child
through the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during

lesson.
7-the teacher uses English and the paraprofessional then translates

the sane material for 11-ZiT pupils.

a-other (summarize)
- content is taught in both languages (46 suss esti exl 6y SEAL.

on alternate days. Directions given in both languages.
Cont. pp. 37,38

12.0 liETHODS OF SECOND LAUGUAGE TEACHING

(liar': all that apply, some projects may use a combination

of methods)

1- Audio - lingual, habit skills or behavioral approach. 2mphasis

on communication. Includes contrastive analysis of sounds
c a d -tudents student

12.0 1

Cont ,p .18



-PAC.
1

2

4
5

6
7
8 r

i:in. per day

of instruction

....

Total min. per Subjects taug.at cf time

day of any in native lang. of instruction

instruction

.4A,0'.11P4. ..... 1.5.99.NETCIX. .50
. ... ... ......... .... ... 40. .

... ..... . . ,3 . , . .. .

;4. ..... .

6
7

. .... .. .

.. . .

10

'11

:12

C.... .. ....4...
10
11 L

12 ... . . ..

11.17 heed ST PeDPXPI,PJAPOPPAPPAg.P.iv APA9119X.aP03.K.01P.
in the classroom (marl: all that apply)

..

. .

11.17
313

0-not specified
1-languages are never mi=ed by either the teacher, aide or the

pupil in any one class period; only one language is used.

2-the second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within'a class period;
pupils.are allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-

professional uses another during the sane class period; students

nay use either.
5-the teacher reinforces any conversation initiated by the child

through the u3e of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during

lesson.
7-the teacher uses English and the paraprofessional then translates

the sane material for 14-MiT pupils.

$-other (snmerize)
-content is t,aught.in both languages (Ac sur fe-ci by 5E00

on alternate days. Directions given in botn languages.
Cont. pp. 37,38

12.0 KETHODS OF SECOND LADCDACE TEACHING

(h ka.:c all that apply; some projects nay use a combination

of methods)

1-Au4ipzlinau4 habit shills or behavioral approach. Emphasis

on communication. Includes contrastive analysis of sounds

(units) in both languages by teacher and students, student
repitition of tapes and /or fluent teachers' model sentence

patterns until responses are automatic. Structural drills and

dialogues are systematically presented.' Includes direct as-
sociation between object and word in second language in a

secuence of patterns learned in complete sentences. Inductive-

generalizations drawn from examples.

2- Transformational; cognitive a.P.PYPaph.
Accuiring an understanding of the structural patterns or

gramaatical rules of a language.

12.0 1

Cont .p . 18

S ED L = 5 0 vet41 West Eckv..co..-4ionak -Develoernerit- L-AxsraA-br ? As1"44 TR-xas
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2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.

(the way native language is acquired)
Includes direct association between object, picture or action and

word in second language.

2b-deductive - the cognitive code approach: through initial formal
study and analysis of grammatical structures, then applying them through
examples, i.e. answerirg questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

3-Grammar - Translation ilethod
Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DOMIAIIT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-II* Language Skills Sequence
(*Audiolingual liethod: listening, speaking, reading and writing)

I II

Non Eng dom Eng dom
students students

A in dory Bin Ain dam B
lang second lang

lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. student4,..

in

selond
lang Is

.;.,# t

13.1 Second language listening - speaking

shills are learned:
0-concurrently with doninant lanCuaCe

listening-speaking shills X__ X_

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant language

3-a specified period of time after
listening-speahing skills in doninant
language taught

4-before any specified level of lis-
tening-speahing competence achieved
in co:dna:it langua3e

13.2 ALU sequence followed:

Eval, ()Listening-speaking proficiency
Design precedes introduction of reading X X

2-aeading is taught concurrently
with listening - speaking skills

3-Learning to read overlaps learning
of listening - speaking skills

4-There is some overlap between
learning to read and to write

Cont. pp.18,40,42
13.3 Listening -speahing proficiency

determined by:
easure of listening-speaking

proficiency
Cont. p.202-informal assessment by teacher

13.2 IA 1

113-1.
IIA 1

X_ X In--17-

X X X X

13.3
IB



to negative, declarative to interrogative, active to passive.

-Gi'ammar - Translation Hethod
Formal study of rules of grammar and translation from first language
to second. EMphasis on reading in second language rather than using

it for oral cammuniction.

13.0 DOMINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL 3I* Language Skills Sequence
(*Audiolingual Hethod: listening, speaking, reading and writing)

I II

Non Eng dom
students

A in dam B in
lang second

lang

Eng dom
students

A in dom B in
lang second

lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking
shills are learned:

0-concurrently with dominant language
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening - speaking

skills in dominant language
3-a specified period of time after

listening-speahing skills in dominant
language taught

4-before any specified level of lis-
tening-speaking competence achieved
in co..:inant lancusze

13.2 'ALE sequence followed:

Eval. Glistening-speaking proficiency
Design precedes introduction of reading

2- leading is taught concurrently
with listening - speaking skills

3-Learning to read overlaps learning
of listening-speaking skills

4-There is some overlap between
learning to read and to write

Cont. pp.18,40,42
13.3 Listening - speaking proficiency

determined by:
easure of listening-speaking

proficiency
Cont. p.20 2 -informal assessment by teacher

13.4 Second language reading shills
are learned:

&concu.rrently with learning to read

in dominant language
2-after a specifies level of dominant

language reading competence
achievement

3-a specified period of time after
es.rnilIG to read in dominant language

(e.g. a specific grade)

4-before learninc, to rear.. .111. 10:,rainent

language NO.

Reading -- 1st grade: 250 words in English, 250 in Chamorro
a0/0 of children read at least 20 books in English/
Chamorro

X

X__ X_

1.111.

13.2 IA 1

IIA 1
X X_ X I

.
13.3 Ii, 1

X X X
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I II

Non Eng dom Eng dom
students students
A B A. B
dom second dom second
lang lang lang lang

13.5 Reading is introduced:

A-individually, when child is ready 13.5 IA 1
or at a specific time during grade: I:

1 1 'IA.

2 I

3

13.6 Reading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

X X X X 13.6 IA 1,2
X X 13 1, 2

13.7 Grade level reading is expected:

1-in first grade 13.7 IA,..h2t4
for most Oin second grade ...X_ li._. .L... .X.-. IB ,""

6-in sixth grade ____

7.f31-41,241.

3-in third grade

for some gin fourth grade
5-in fifth grade

OM. AN.. .
7-other (specify) a* ...

13.8 Grade level academic achievement (math, science, etc.) in the
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

13.8 IB 3

IIB__3__.

14.0 INTEGRATION OF SECOND LANGUAGE LEKWING WITH OTHER LEARNING: 14.0 I
2

.4,5
II 2, ,4,5(rtark all that apply)

1-Second language learning is only a sep-
arate subject for English-speahing stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

econd language learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

(3)Academic content taught in the native
lanccuaae is used as the_referertial

I= N.E II= E
dom dom
students students

X



3

13.6 -leading readiness is determined by: X
1-test of reading readiness

x
X X 13.6 IA 1/2

2-informal teacher assessment 7X-- IB 177

IIB__ar2

13.7 Grade level reading is expected:
1-in first grade 13.7 IA__,204

for most in second grade -X_ 21_. .6.- 1B

3-in third grade IIA 2,4

for some in fourth grade I" 5C-. X ...4.. IIB-7,14

5-in fifth grade ..
6-in sixth grade O....an..

7-other (specify) ___ ......... .- ....b.,

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB 3
SECOND language is expected: Ilk_ 3

1-in the first grade

2-second grade
3-third grade

4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGnATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING:

(mark all that apply)
I = N-E II = E

dom dom

students students

1-Second language learning is only a sep-
arate subject for English- speai:ing stu-

dents; the second language is not used

as a medium of instruction for other

subjects.

&Second language learning is both a sep-
arate subject and also a medium of
instruction for other subjects. X _X_

3-Second language learning is always in-
tegrated with the learning of oourse
content (such as social studies) or as

a medium of cognitive development.

(Academic content taught in the native
language is used as the referential

content of second language learning n
(the same concept taught in the native( kgri,

t

language is taught in the second
language).

@Different academic content is taught
in the second language from that which 1st grade
is taught in the native language. X--

0-not specified

6-other (specify)

14.0
,



15.0 TilEATIIENT OF CHILD'S LANGUAGE:

?age 14

I II
15.0 IA

Non Eng. dom. Eng. dom.

students students IIj1 L.
A -in dom. B .2nd A B 2nd IIB, 1

.

lang. lang. brig. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward chile' eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
deaonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 HAMIIIALS

1110=

_X X

111010 11..

16.0,Reading Materials -Types
Reading Materials are: (mark all that apply)
1-Linguistically based

(Herrin or Miami Linguistic
readers, ITA, etc.) 16.1 IA 18 X MIX in X

SEDL material, new material in Chamorro
2-Baal readers

3-Dialect readers

4- Experience charts (stories

dictated by children)

".6.2 If some reading material is hi
the child's dialect, indicate how
1 ,..; it is used:

1-Grade 1 16.2 Ik_4 ILIA__

2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

16.3 The following are techniques and materials used for second language learning:
0-none specified _
1-pattern drills 4.-- .X.=

2-dia2og memorization --.
3-choral repetition X -X

Cont. p.18 4. gongs /amen X
---

5...proz,-ramed instruction
6- stories read to children infonasa story X J.

AUDIO VISUAL AtIDE5
'7- films,-filma, filmstrips X Z-
8-flannel or magnetic ooards X Z.
9-realia, graphic displays X -X-
10-records, tapes Z... -*-

Interim 11-listening centers/lang.-reading center Z- 4--

wl

Xerox Cont.
pp.10,11,35



aiming toward child s even ua
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrated the standard form.

3-Other (specify)

0-Not specified

X

0.
..11.1.1

16.0 MATERIALS

16.1 Reading Materials -Types
Reading' Materials are: (mark all that apply)

1-Linguistically based
(Merrill or Miami Linguistic

readers, ITS, etc.) 16.1 IAX 18X IILX IIB X

.11.411 - Xerox Cont.
pp10,11,35

SEDL material, new rial in Chamorro
2-Basal ers

3-Dialect readers
v,;

4-Experience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1 -Grade 1 16.21.14_
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

11111111

4181=IIIMII IN1.1.1111

_ -.IC

1.1.15 0.11111

.1

-X.

16.3 The following are techniques and materials
0-none specified
1-pattern drills
2-dia2og memorization
3- choral, repetition

Cont. p.18 4-songs4game
5_prograraea instruction

6-itories read to children informal story
AUDIO VISUAL .IDES

'7-films, filrstrips hour

8-flannel or magnetic boards
9-realia, graphic displays
10- records, tapes

Interim 11-listening centersilsng. -reading center

Audit p.5 12-multi-media approach cultural develop.-I-
Experiential: center, psycho-

13-role playing motor skills
14- puppetry center
15-experience charts
16-primary typewriter

used for second language learning:
...

4--

X

4--
..........4

-
X

X 4..-

.L-
4.--
-Y--

--

4--
4--

4-

X
XX
.1...

a.-

.2i....

"i-
4--
---

17- learning through direct experience -,Z.-

with materials e.g. Montessori
18-activity centers-chosen by child

X X

19-other (specify) MWM

Learning outside the classroom:

20-field trips Z.-- 2--
21- suggested TV programs

22-,,thLr (specify) ......

.....--



16.4 The sources of Non-English materials and textbooks are:

' (mark all that ar:Ily)

0-not specified

031ere written by native speakers of that language 'see Research Coupon. 16.1

2-comme.-ially prepared and published in countries where

N-E is the native language
eveloped by the project's own bilingual staff ROTA Xerox Cont.

developed by the staff of another bilingual project (specify which) pp.7,9
SED L_5-developed in conjenction with project parents .t-

6-developed by or with members of N-EMT community

7-are culturally appropriate for N-E culture

(specify how this is determined)

8-are cross cultural
9- ommercially prepared and published in the U.S.... Developed by SEDL

e translations of U.S. texts .

1 -are coordinated with materials used in the regular subject

curriculum
12-other (specify)

page 15

16.4 j m)9 4

16.5 The specific bilingual/bicultural materials used in the language 16.5

component are: SE OL

0-not specified (being developed)
ROTA

1-xerox attached page and document C: Z + moke.t-ickts batArN%

17.0 STUDENT GROUPING )(ef10)1 15- a, 6/ c- id-
e

17.1 Student grouping; mixed or separated into dominant, language

groups: (mark all that apply)

0-not specified
P ils of both lin i tic rou s are:

always mixed for all learning except for special help

2-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into

dominant language groups
6-separated for most academic subject learning into dominant

language groups
7-never mixed for language or other academic learning

8-other (specify)

17.2 Students are grouped for language instruction: 17.2 23

(mark all that apply) A-more thani, the time B Less than 2 the time

0-not specified
1-total class

2 -small groups (specify size) ca 16. students 2 See Xerox

3-individual instruction
to 27.1

17.3 Criteria for grouping: Students

0-not specified I Non Eng II Eng dom II1Eng dom

other dom ET ''' MIT

1-by age
2-by native language
3-by dominant language for ustor Special learning centers

4-by language proficiency
(ex. level of reading skill) X X X

n.a. not applicable
See Xerox

(no E.domiNEHT) 4...
to 27.1ia MM

1111.11 .11.1101111...1.0

11 ,Om

ie.° TUTORING



(specify how this is
4

determined)

8-are cross cultural
9- ommercially prepared and published in the U.S. Developed by SEDL

e translations of U.S. texts
1 -are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5

component are: se DL
(being developed)0-not specified ROTA

1 -xerox attached -page and document 1* rol cA et. v- ch s b 4L r% es

17.0 STUDENT GROUPING See RoY, IS o, b, Id_
at_veAs3

17.1 Student grouping; mixed or separated into dominant language
groups: (mark all that apply)
0-not specified
pupils of both linguistic groups are:
(1Xalways mixed for all learning except for special help
2-mixed for language learning
3-mixed for some academic subject learning
4-nixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

17.2 Students are grouped for language instruction: 17.2 2jB
(mark all that apply) A.-more than ,,Y the time B Less than.i the time

0-not specified
1-total class
2 -small groups (specify size) ca lkstudgats 2 See Xerox

3-individual instruction to 27.1

17.3 Criteria for grouping: Students

0-not specified I Non Eng II Eng dom II1Eng don

other dom EL'iT NEIT

1-by age
2-by native language
3-by dominant language or use gpecial learning centers

4 -by language proficiency
(ex. level of reading shill) X X X

n.a. not applicable See Xerox

(no E.don/NELIT) to 27.1

18.0 TUTORING

2-intra-ethnic (N-EMT student tutors &MIT)

18.10.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type is not specified
1-inter-ethnic (N-EHT student tutors EHT students)

3-done by older children (cross age)
4-done by peers (sane age)
5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:

0-area not specified 18.2 1,4

1- inter- ethnic (N-EI.IT aide tutors TX student)

2-in the acqusition of native language shills
3-in the acqusition of second language shills
4-in other academic subjects



17.0 4t

D. Stramethes Chamorro Materials Development

The matexiala.4evett4pamht Ciampement will 410t be strengthened
by the addition of a multimedia unit. Since Chamorro sever
has been the medium of imstruetion on Guam, no teaching units
exist in Chamorro. Materials. drafted by the teachers aid
curriculum writers the first year for the kindergarten mint
be tested, refined and revised. Materials for first grade
also must be written, tested and revised.

To compete with colorful, professionally produced English books
and materials of large publishing companies, the teaching unite
developed in Chamorro must be as high a quality as possible
within a reasonable cost. This demands trained personnel in
graphic design and media as well as curriculum.

E. Establish Sound Basis for Chamorro Language Instruction

Preparation of curriculum materials in Chamorro the first year
of the project also was hampered by lock of a linguistic
analysis of preschool Chamorro children's language. The only
serious recent research on the Chamorro language was done
by Dr. Donald Topping as his doctoral dissertation in 1963.
His paper, titled "Chamorro Structure and the Teaching of
English," has been useful in pointing out the interference
areas between Chamorro and English, but is not a study of how

a native speaker acquires the language. This need will be
met by adding a research component to the project. The result

will be information to support development of effective
materials, (e.g., which words are learned first, which struc-
tures are used first or how complex is i five-year-old child's

syntax).

During the first year of the oroject the Chamorro component
depended heavily upon the translation of SEDL materials. /c)

Although these materials in translation will continue to be
utilized (see selected references in statements of objectives
in the Bilingual Procedures section which follows), they were
found not wholly appropriate. The proposed research
component will make possible the development of Chamorro
materials which are linguistically sound.

F. DisOminate Program Elements to Other Geographic Areas

Education personnel from other Chamorro speaking areas of the
Pacific will continue to he encouraged to investigate
application of element,, of the bilingual program to their

settings. Primary elements for emphasis might be proJucts
resulting from efforts described in items C, D and E, above.
Particular effort will be made to develop a working relation

. 1.1 .1 v...,. -c
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B. Analysis of Success., and Failures in Meeting Performaco
Objectives

CW.J144113fN

Ito

(1) Instructional Component

The findings regarding the students in the lover quartile
of performance on both criteria measures was considered
interesting and encouraging, given the purposes of MIA
Title VII legislation. One of the intents of the program
is to provide a more agreeable and familiar cultural
setting for learning by pupils whose early educational
experiences predispose them towards a rejection of school
values. These early data provide some evidence that
bilingual instruction may be providing a dividend to those
students who need assistance the most.

Assessment of the year-long impact of the bilingual program
is, of course, impossible at this time. Data gathered in
May and analyzed in June will provide more information
regarding the short-term impact of the program, as well as
indices of performance relative to the realization of
identified objectives. All summative evaluation activities
prescribed in the design for implementation to date have
been conducted.

(2) Instructional Materials Component

the English materials in the SEDL bilingual program were
found to be adequate and suitable for the program. SEDL
materials translated into Chamorro, however, were not
totally appropriate because of basic differences between
the Spanish and Chamorro languages. Analysis of these
materials indicates that use of specially developed
Chamorro materials, rather than the translation of existing
Spanish Laterials, would increase the effectiveness of the
Guag program.

A linguistic analysis of the Ch'sorro language is needed
to provide a solid basis for this materials development
work.

Use of Guam artifacts and other cultural materials was
successful. As a result, this activity will continue to
be emphasized during year 2.

(3) Staff' Development Component

The prescribed staff development activities were conducted
successfully. Classroom observations and comments by
teachers indicates that increased emphasis on this
component can enhance the success of the program. Teachers
particularly are inexperienced in using the new Chamorro
materials in the classroom. Efforts during year 2 should
give added attention to this area.

7
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400!"-414.4-2414.444.....412242.44.

t.

4

lCci

It is proposed to:

(1) Add a research component to strengthen Che existing
knowledge base in linguistic analysis of the Chamorro

language

(2) Modify the materials development component to refine
and expand Chamorro materials developed locally during
the first year's operation and to develop new materials

to replace Southwest Education Development Laboratory
(SEDL) translation's which have proved unsatisfactory

in many respects.

These needs are considered crucial to the viability of the
ongoing program. They are described in more detail in

Section 2. D and E (page 10) and are reflected as pert of the
requested budget increase during operational year 2.

E. General Assessment of Impact

The Bilingual Project has made a quiet impact on the community
during the first year. The students speak easily and
comfortably to visitors, not realizing that at their ages their
instruction is different from other classes. Their eagerness

to learn and explore new things is evident to casual observers,

as well as to the administrators who make regular,visAts..

Parental support is p;.. menal as shown by their cooperation
with school activities. twi community development aides have

been very pleased with. the response of the parents. No

problems are expected in filling the project quota for next
year. imosou'iftlet

Three newspaper picture stories appearing in the December,
January and March editions of the Pacific Daily News
summarized the ongoing activities of the project and were

well received by the community. Some parents, teachers,
commissioners and university professors have asked about the
possibility of bilingual classes in other geographic areas.

The bilingual teachers have supported the program wholeheart-
edly. They are thoroughly convinced of the theoretical basis

for bilingual education. One project teacher is transferring

to another school because of transportation problems and one
intern is accepting a full-time scholarship at the University
of Guam, so she can come back as a certified teacher later in

the program. The central office administration supports the
program fully. During personal visits to the project sites,

they have given encouragement and complete cooperation.

9



18.3 Parent tutoring: (mark all that apply)

no-not mentioned
0-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

page 16

18.3 0

3

Parents are trained to become tutors for their children:

3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher

6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents

8-other (specify)

(over)

19.0 CURRICULUM PATTERNS 19.02,4424U

The stated curriculum pattern of the bilingual proiect:
1-Except for inclusion of N-EMT instruction the curriculum is

otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the

bilingual program which differ from traditional, typical curri-

culum such as: (mark all that apply)
2-a non-graded classroom: pupils of different ages are

grouped together during part of the school day

3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom learning centers
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered

9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community

and through mass media i.e. TV, describe below:

Bimonthly cultural experiences
/4 field trips experience charts

20.0 COGNITIVE DEVMOPIMIT

20.1 Cognitive development in early childhood grades is fostered through:

Armethod not mentioned 20.1 1131511

1 structured envirionment rich with materials child can manipulate

order, compare, match for perceptual motor development
2-non-verbal materials, such as Montessori materials from which

children can learn sensory discrimination, matching, seriation,

counting, addition, subtraction
3- labeling and discussion of concepts related to time, space, distance,

position
4-labeling and grouping actual objects to learn classification;

grouping objects with common attributes and labeling their

attributes (i.e. colors, sizes)
)direct experience of processes of science through discovery, using

materials rather than text active experimentation by child with teacher's
m.:4,7 "Int, 1 4.11n1, In ,n f nr141^1.. Ae.,^110"EVAfinn-



7-materials are provided for use in home by parents
8-other (specify)

19.0 CURRICULUM PATTEiU1S 19.0_ ji4.424,10

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-EMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculums of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are '

grouped together during part of the school day
3-flexible or modular scheduling
4-small group instruction
5-individualized learning
6-open classroom learning centers
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

Bimonthly cultural experiences
4 field trips experience charts

20.0 COGNITIVE DEVUOPKENT

20.1 Cognitive development in early childhood grades is fostered through:
Az-method not mentioned 20.1 1,3,5,9
ClAstructured envirionment rich with materials child can manipulate

order, compare, match for perceptual motor development"
2-non-verbal materials, such as Montessori materials from which

children can learn sensory discrimination, matching, seriation,
,_counting, addition, subtraction

labeling and discussion of concepts releued to time, space, distance,
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

l&lirect experience of processes of science through discovery, using
materials rather than text' active experimentation by child with teacher's
guidance rather than t_acher dc-:onstration.

6-direct experience of math through discovery rather than instruction
7-other (specify or Xerox) p. no. and document:

Cognitive Development (Science, Math, Oral Lang. Development) method as established
Cont. pp./ by SEDL teacher guide
14,15

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned
1-specify or xerox p. no. and document
n.a.-no grade 4 or later grades

- -NA- - - - -



21 .d ESTMI

see 17.3

page 17

21.0 32 7,9,12821

Stated methods of_project compenent effected to increase self-esteem:

no- self - esteem net mentioned as an objective
0-self-esteaa is an objective but methods not specified
Teacher encourages pupil to verbally express his feelings:

1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from

their own experience
4-teacher accepts, aclmowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are
dtseussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged

9-other (specify) (xerox or summarize) document page #

44-according to SEDL teacher's guides
Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-older pulls participate in curriculum planning and/Or

development
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify) independent reading in reading center

Cont. p.21
22.0 LEARNING STRATEGIES 22.0_11_

1-The project mentions the following specific learning strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in. an authoritarian,

traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in 2is, has been found more effective.

0-none mentioned

23.0 BICULTURAL COO' ORENT

1 T ai a nrnaram ia! 23.9 _._2.15.4.6



4-teacher accepts, acknowledges ideas cLie.

5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

"different" ways
7-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second

attempts are encouraged
9-other (specify) (xerox or summarize) document page #

al-according to SEDL teacher's guides
Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils

11-puils have some options in choice of curriculum

12-pupils choose activities from a variety of interest centers

see 17.3 13-older pulls participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify) independent reading in reading center

Cont. p.21
22.0 LEARNING S7ATEGIES

22.0 0

1-The project mentions the following specific learning strategies

as important for reaching a particular ethno-linguistic group:

(specify or xorox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none-mentioned

23.0 BICULTILIAL 001,2'01IMIT

23.1 This program is:
23.1_ 235_2.6

1-bilingual alone
2-bilingual and bicultural (however, no info on teaching of US culture)

3-bilingual and multicultural
0-not specified as to which of the above

4-an ethnic studies program is included in the bilingual program

5-arts posters,realialcrafts of both cultures are exhibited in

(N

the classroom
6-language and cultural content are

7-other (specify)
.

Chamorro artifacts; legends,etc.

integrated

P. pp.15,19

in social studies & science

Cont. p.18



23.2 Cross-cultural awareness:
If project mentions specific values or modes of behavior of

N-11711 culture, please sumarize below; (or attach xerox)

found in document 4 page
0-not mentioned

page 18

23.2 °

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3
0

either or both groups, describe below: (or xerox-document pagea)

0-none mentioned

23.4 In the bicultural conpenent !alowledge of the N-LliT culture 23.4
2 3 4

involves (marh all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal

movements
2- Historical-cultural heritage of the past--contributions to art

and science .

3- 'Deep' culture: family patterns and contemporary way of life.

4-Itemization of surface aspects of a country --geography, dates

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from NrdiT or an
8-Other (specify)

23.5 American culture is defined:

0-not specified
1-naIrevl7 : primrily Anglo -Saxon orientation
2-broadly: ethnic pluralism of America--multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or

elaborate in your own words

Mor will be done in higher grades. Guam's pluralism consists of Filipinos,

Kordhns, Trust Territory Chinese and US Mainlanders. Guam is imbued with US

cultural overtones in its celebration of holidays, use of stateside texts,

stateside teachers & economy.
24.0 COill iuiilli COI TONENT

24.1 Bilingual libraries are provided for:

0-avo.65-not specified
1-project children
2-adults of the project community

no

to Chamorro



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3
0

either or both groups, describe below: (or xerox-document page/#)

0-none mentioned

23.4 In the bicultural compenent !:nowledge of the N-fliT culture 23.4
2'3'4

involves (marl: all that apply)

0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal

movements
2- Historical-cultural heritage of the past--contributions to art

and science
3- 'Deep' culture: family patterns and contemporary way of life.

4-Itemization of surface aspects of a country--geoeraphy, dates

of holidays etc.
5-A specific culture only e.g. one Indian tribe
6-Various cultures of sane ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from MT or EHT
8-Other (specify)

23.5 American culture is defined: 23.5 Q,

0-not specified
1-naIrow17: primarily Anglo-Saxon orientation
2-broadly ethnic pluralism of Americapmulticultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or

elaborate in your own words

More will be done in higher grades. Guam's pluralism consists of Filipinos,

Koreans, Trust Territory Chinese and US Mainlanders. Guam is imbued with US

cultural overtones in its celebration of holidays, use of stateside texts,
stateside. teachers & economy.

24.0 coil-trona." caToKaa

24.1 Bilingual libraries are provided for:

0-group not specified
1-project children
2-adults of the project community
3-teachers -limited materials in Chamorro
no-bilingual library not mentioned -Being developed

24.2 An ethnic studies library is provided for:

0-group not specified
1-project children
2-adults of the project community
3-teachers
no-ethnic studies library not mentioned

no
24.1_

no
24.2_



,24.3' Provision is made by the school for informing the parents

24.4

Cont. pp.
33,34
ENT. Design
Sept. 70,
p.35

and comminity,46011t -the program through: (Mari; all that apply)

0-method not s2ecified
no-no provision for informing community
1 bilingual newsletter
2 monolingual newsletter
3. aws sent to mass media. 3 newspaper picture stories in jacific Daily
4-if articles included with project, check 4 News Cont. 13.9
5-oilingual fliers sent home
6-formal meetings
7-informal meetings open to entire community
8-meetings conducted in both languages

9-home visits
10-other (specify)
11-project director personally involved in program

disemination. specify how
12-classroom visits by parents

24.3

Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought

1

-existing community groups working with program
bilingual questionnaires
community-school staff committees
community advisory groups

!

-formal meetins open to the entire community
informal meetings with community groups

7 -other (specify)
8-project director personally seoks involvement of (,.-Aunity

in program. specify how

*4-(parents, community representatives, Dep:.. of Ed. personnel
& business community represent. periodically aZ-4.se, recommend
jectives)

90% of parents(w/children in Drolect) will donate
24.5 The school keeps informed about community interests, events and

problems through:
no-no mention of school seeking to be informed about community

'-meetings open to the entire community conducted in both

languages
2-community representatives to the school
3-bilingual questionnaire sent to the home

4-home visits by school personnel
5-other (specify)
0- method nct specified

24.4
2,3,4,6,

, Univ. of Guam
and review ob-

0 hrs. to pro.
ject-related
activities

24.5 2,4

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use

after school hours and on weekends
2-providing aiult education courses Cont. p.9

3-other (specify)

24.6



24.4

Cont. pp.
33,34
Ev. Design
Sel.A. 70,

P.35

7-informal meetings open to entire con:ainity
8-meetings conducted in both languages

9-home visits
10-other (specify)
11- project director personally involved in program

dissemination. specify how
12-classroom visits by pal^ents

Community involvement in the formulation of school policies
and programs is sought through:

0-type not specified
no-not sought
-existing community groups woiting with program

ilbilingual questionnaires
community-school staff committees
community advisory groups

!

-formal meetins open tolt,he entire community
informal meetings with community groups

7-other (specify)
8-project director personally seeks involvement of community

in program. specify how

*4-(parents, community representatives, Dept. of Ed. personnel
& business community representperiodically advise, recommend
jectives)

90% of parents(w/children in project) will donate
24.5 The school keeps informed about community interests, events and

24.4
2,3,4,6,

, Univ. of Guam
and review ob-

problems through:
no-no mention of school seeking to be informed about community

1-meetings open to the entire community conducted in both

languages
2-community representatives to the school
3-bilingual questionnaire sent to the home

4-home visits by school personnel

5-other (specify)
0-method not specified

0 hrs. to pro-
ject-related
activities

24.5 2,4

24.6 The school is open to the community through:

0-not mentioned
no-school is not open to community for co omunity use
1-opening school facilities to the community at large for use

after school hours and on weekends

2-providing adult education courses Cont. p.9

3-other (specify)

25.0 L T ACT EVALUATION

25.1 Project mettl .a description or dissemination of the bilingual

pro ram through:
newspaper articles

2 radio programs
V programs 'hEval. Design Sept. 70, pp.34,35

4-video-tapes

visitors to observe the program
Cont. p.9

24.6

25.1



page 20

25.2 Project's impact: 25.2 3) ti

1-Project mentions that other classes in the school, but
not in the program have picked up methods or material from
the bilingual prograa

2-Project mentions other schools in the local educational system
have started bilingual programs

3-Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel- U. of Guam
opLient needsb.Cont. p.9 Some teachers, parents, commissioners, Univ.

prof. have asked about possibility of establishment
26.0 ROLE OF EVALUAT0a of bilirigual classes in other geographic areas.

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in
the bili0-not

mentioned
26.1ngual'program:

1-published measures
2-staff developed measures
3-staff translations of published measures
4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program:
0-not mentioned
no-never
1-once or twice during the year
2-more than twice

3-regularly
4-other (specify)

26.3 "valuator has met with teachers:
0-not mentioned
no-never
1-once or twice during year
2-more than twice
3-regularly
4-other (specify)

27.0 EVALUATIOU MOE= See 4 &

27.1 0-not specified
1-A comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified (mar!: all that apply)

1-Pre-tests have been given to project group or sample

2- " will be
3-Post-tests have been given to project group or sample

4- will be
5-Pre-tests have been given to comparison group

6- " will be
7-Post-tests have been given to comparison group

8- will be

Inti:rint Audit p.5
Final Eval,

0

26.2 3

26.3 2

27.1

27.2 1,3,5,7


